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Abstract 
This paper presents the findings from a quantitative analysis of the Community 

College of Baltimore County’s Accelerated Learning Program (ALP). Under ALP, students 
placed into upper-level developmental writing are “mainstreamed” into English 101 classes 
and simultaneously enrolled in a companion ALP course (taught by the same instructor) that 
meets in the class period immediately following the English 101 class. The aim of the ALP 
course, which has only eight students, is to help students maximize the likelihood of their 
success in English 101. Our results suggest that among students who place into the highest 
level developmental writing course, participating in ALP is associated with substantially 
better outcomes in terms of English 101 completion and English 102 completion, the two 
primary outcomes ALP was designed to improve. However, we found no evidence that ALP 
students’ greater likelihood of completing English 101 and 102 correlates with increased 
rates of college persistence or passing other college-level courses. Looking at the costs of 
ALP in relation to our findings on its effects, we found that ALP is a more cost-effective 
pathway through the required college level English courses than the traditional 
developmental English sequence as measured by cost per successful student ($2,680 versus 
$3,122). A rough cost-benefit analysis finds that the benefits of ALP are more than double 
the costs. 
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1. Introduction 

More than half of recent high school graduates who enter postsecondary 

education through community colleges enroll in at least one remedial or “developmental” 

course in math, reading, or writing (Attewell, Lavin, Domina, & Levey, 2006). A handful 

of recent studies have used rigorous statistical methods to compare the success of 

students who enroll in developmental courses with that of similar students who enroll 

directly in college-level courses. These studies generally show little positive effects for 

developmental education, although their results are most reliable for students at the upper 

end of the developmental range—that is, for students who are assigned to remediation but 

who score near the developmental “cut-off” point on placement tests (Bettinger & Long, 

2005; Calcagno & Long, 2008; Martorell & McFarlin, 2007). A growing number of 

community colleges are experimenting with strategies for accelerating the progress of 

students needing remediation, particularly those who are near the “college-ready” level of 

preparation (Bailey, 2009). In some cases, colleges combine developmental courses at 

different levels, thus reducing the number of courses students have to take. In other cases, 

students needing remediation are “mainstreamed” directly into college-level coursework 

that incorporates supplemental instruction, tutoring, or other supports.  

A study conducted by the Community College of Baltimore County (CCBC) 

indicated that too many of its students fail the upper-level developmental English course 

and that of those who pass, too few go on to take and pass English 101 (ENGL 101). In 

response, a group of English faculty and administrators at CCBC developed a 

mainstreaming model called the Accelerated Learning Program (ALP).1 Under ALP, 

students placed into the college’s upper-level developmental writing course (ENGL 052) 

are permitted to register for specially designated sections of ENGL 101. These sections 

have eight seats reserved for ALP students, with the other 12 seats open to students who 

place directly into ENGL 101. The eight ALP students also register for a section of an 

ALP companion course, which meets in the class period immediately following the 

ENGL 101 section in another room. The same instructor teaches both ENGL 101 and the 

                                                 
1 A detailed discussion of ALP’s development is provided by Adams, Gearheart, Miller, and Roberts 
(2009). Information is also available on the program’s website, http://faculty.ccbcmd.edu/~padams/ALP/ 
indexa.html. 
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ALP companion course. The purpose of the ALP course is to answer students’ questions, 

practice writing short papers, work on grammar and punctuation, or engage in any other 

activities needed to maximize ALP students’ likelihood of success in the ENGL 101 

course. If students pass both courses, they take the next course in the writing sequence, 

ENGL 102. If they pass the companion course but not ENGL 101, they must take 101 

again. If they fail both courses, they must either take the 101/ALP combination again or 

take the traditional ENGL 052 developmental writing course. The ALP approach is 

potentially important for accelerating the progress of CCBC students referred to 

developmental instruction in English because in the past, following state policy, the 

college barred students from enrolling in ENGL 101 until they completed the 

developmental sequence. While students do not receive degree credit for the ALP course, 

passing it does fulfill their developmental writing requirement under the college’s 

mandatory placement policy. 

ALP students pay tuition for six credits for the two courses. ENGL 101 counts as 

a three-credit course, but students do not receive credit toward a degree for the 

companion course (in the state of Maryland, as elsewhere, college credit cannot be 

awarded for developmental courses). Faculty receive three on-load assignment credits for 

ENGL 101 but only two credits for the three-hour-per-week companion course. 

According to the program’s developers, faculty find this arrangement fair because ALP 

classes are small and do not require completely separate preparation from ENGL 101. 

ALP’s primary innovation is structural rather than instructional. While 100% of 

the students who place into ENGL 052 and enroll in ALP will automatically attempt 

English 101, only about half of those who go through the conventional sequence and 

enroll in the regular ENGL 052 will go on to take ENGL 101 within a year.2 ALP’s 

developers have not modified the curriculum of ENGL 101 to accommodate ALP 

students. On the contrary, they purposefully work to maintain the academic rigor of 

ENGL 101. To the extent that there is instructional innovation in ALP, it occurs during 

the ALP companion course, where faculty have the latitude to provide any instruction 

they think appropriate to help ALP students succeed in ENGL 101.  

                                                 
2 This estimate is based on the sample of ALP and non-ALP students at CCBC used in the analysis reported 
here. 

bbarr
Highlight



 3

ALP was launched in 2007–08 with 10 sections and 80 students. A preliminary 

analysis by the college of the initial ALP cohorts found that approximately 60% of ALP 

students passed English 101, compared with about a quarter of students who began with 

the highest level developmental English course. Because the successful ALP students 

completed English 101 in one semester instead of the two required by the conventional 

model, the ALP approach produced more than double the success rate in half the time. A 

study conducted by the college to determine the extent to which instructor bias may play 

a role in these outcomes found that a slightly higher percentage of ALP students were 

judged through a blind review to have written failing essays than students placed directly 

into English 101. The measured size of this bias is too small, however, to explain the 

much higher rates of success observed for ALP students in the early semesters of the 

program. Given that the ALP program is voluntary, it is also possible that student 

selection bias could be responsible for the higher success rates of ALP students. To 

examine this possibility, the college also compared ALP students to upper-level 

developmental English students and found the ALP students to be similar to the 

developmental students in most respects.  

In examining the costs of the ALP approach, the college found that ALP costs 

almost twice as much per year as the traditional model, in which developmental courses 

are taught separately from the college-level courses. However, the cost per successful 

student (i.e., for each student passing ENGL 101) is slightly less with ALP than under the 

traditional model.  

Spurred by the positive results from its internal evaluation of ALP, CCBC is 

expanding the program. In the 2010 academic year, the college will offer 80 ALP 

sections serving 640 students, or about one quarter of all students who typically enroll in 

the highest level developmental English class. Other community colleges encouraged by 

ALP’s early success are now testing similar models. Even so, faculty and administrators 

at CCBC continue to evaluate the program. In 2009, CCBC asked the Community 

College Research Center (CCRC) at Teachers College, Columbia University, to conduct 

an in-depth quantitative analysis to assess whether ALP is effective and, if so, whether it 

is worth the added cost. This report presents the findings from CCRC’s initial study.  
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4. Conclusion 
 

This multivariate analysis suggests that, among students who are referred to the 

highest level of developmental English at the Community College of Baltimore County, 

those who enroll directly in ENGL 101 and the concurrent ALP companion course, are 

significantly more likely than those who first enroll in the highest level developmental  English 

course (ENGL 052) to take and pass English 101 and 102. For example, in the sample used in 

this study, 82% of ALP students passed ENGL 101 within one year, compared with 69% of non-

ALP ENGL 052 students. More than a third (34%) of ALP students passed ENGL 102, 

compared with only 12% of the non-ALP ENGL 052 students. A similar pattern is observed even 

after we use regression to control for an array of student characteristics and teacher effects. 

These results are especially impressive, given that they are based on an analysis of the outcomes 

of the program in the first three semesters it was offered. 

ALP students were more likely than students in the comparison group to attempt other 

college-level courses in the year after they took ALP/ENGL 052, although they were no more 

likely to complete courses and persist to the next term. These results were mirrored in all of our 

multivariate models except the one where we controlled for instructor effects. In that model, we 

found that ALP students were less likely either to attempt college-level courses or persist to the 

next term. This is perhaps not surprising, given that that model compared ALP students with 

students who had gotten to ENGL 101 after passing one or more developmental courses and thus 

may have been more motivated to persist. This suggests that the increased rates at which ALP 

students take and pass ENGL 101 and 102 did not correlate with increased success in other 

college-level courses. 

Looking at the costs of ALP in relation to our findings on its effects, we found that ALP 

is a substantially more cost-effective pathway through the required collegelevel English courses 

than the traditional developmental English sequence, as measured by cost per successful student 

($2,680 versus $3,122). A rough cost–benefit analysis finds that the benefits of ALP are more 

than double the costs.  

It is important to note that, with the methods used here, we can only make inferences 

about the correlation between participating in ALP and the outcomes observed. Because of 

possible selection bias, we cannot say, based on these results, that ALP caused these outcomes. 

Because of the promising preliminary findings on the program, CCBC is in the process of scaling 
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up ALP such that by next year, the majority of students who are referred to the highest level 

developmental English will be enrolled in ENGL 101 with the concurrent ALP support course. 

CCBC administrators have indicated that because they plan to focus their energies on scaling up 

the program, they are not prepared to staff an effort to conduct an experimental test of it. In lieu 

of an experiment, CCRC will continue to examine ways to account for possible selection bias, 

including the possibility of examining what happens to students who want to enroll in ALP but 

are not able to because of capacity constraints. In future analyses, we will examine in more depth 

the effects of instructor quality on program outcomes and will also explore whether the regular 

ENGL 101 students in ALP ENGL 101 classes (i.e., those who place into college-level English 

and are not enrolled in the ALP support course) are affected positively or negatively. In addition, 

CCRC’s future analyses will examine the program’s effects and costs with longer-term 

outcomes, including credential completion and baccalaureate transfer. 
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Table A.2 
Student Outcomes: ALP and Control Groups Compared 

 

 
ALP  

ENGL 052 
Non‐ALP 
ENGL 052 

Difference 
(1)‐(2) 

Outcomes  (1)  (2)  (3) 
 
Followed to Winter 2010     

 

ENGL 052 pass  81.7%  69.4%  12.3%*** 
ENGL 101 attempt  100.0%  54.3%  45.7%*** 
ENGL 101 pass (grade "C" or better) – for all in cohort  75.0%  40.0%  35.0%*** 
ENGL 101 grade – conditioned on attempted  1.98  2.08  ‐0.10 
ENGL 102 attempt  48.1%  22.4%  25.7%*** 
ENGL 102 pass (grade "C" or better) – for all in cohort  36.5%  16.6%  20.0%*** 
ENGL 102 grade – conditioned on attempted  2.20  2.18  0.02 
Persist to next term (after ENGL 052)  76.0%  73.3%  2.7% 
Persist to next year (after ENGL 052)  63.5%  55.7%  7.7% 
Number of academic courses attempted (after ENGL 052)  6.48  4.88  1.60*** 
Success rate in academic courses (after ENGL 052)  55.4%  52.2%  3.3% 
Number of academic courses attempted   9.38  6.72  2.65*** 
Success rate in academic courses   56.8%  52.6%  4.2% 

 
Followed One Year Post‐ENGL 052       
ENGL 052 pass  81.7%  69.4%  12.3%*** 
ENGL 101 attempt   100.0%  51.4%  48.6%*** 
ENGL 101 pass (grade "C" or better) – for all in cohort  74.0%  37.7%  36.3%*** 
ENGL 101 grade – conditioned on attempted  1.97  2.07  ‐0.10 
ENGL 102 attempt  45.2%  16.4%  28.8%*** 
ENGL 102 pass (grade "C" or better) – for all in cohort  33.7%  11.6%  22.0%*** 
ENGL 102 grade – conditioned on attempted  2.15  2.15  0.00 
Persist to next term (after ENGL 052)  76.0%  73.3%  2.7% 
Persist to next year (after ENGL 052)  63.5%  55.7%  7.7% 
Number of academic courses attempted (after ENGL 052)  4.69  3.63  1.06*** 
Success rate in academic courses (after ENGL 052)  56.3%  53.0%  3.3% 
Number of academic courses attempted   9.38  6.72  2.65*** 
Success rate in academic courses   56.8%  52.6%  4.2% 

Total Students  104   2,070  
 
 

***p < .01.




